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The purpose of the study was to investigate the quality and effectiveness of 
developmental/remediation courses in higher education for those students who are 
considered to be incoming freshman and the implications for student success. 
Additionally, a close examination of the attitudes of freshman students, program 
completers, and selected instructors, as well as their perceptions of the quality and 
effectiveness of the developmental program was also investigated. This study examined 
the attitudes and perceptions of the quality of developmental courses for incoming 
freshman at selected four-year institutions. It further utilized the data from this 
disposition study to address implications for student success in institutions of higher 
learning. Specifically, dispositions and demographic data were gathered and analyzed. 
Forty freshman students participated in a survey developed by the researcher in 
collaboration with professors at Clark Atlanta University. Four program completers were 
asked to respond to a total of five questions via a focus group conducted by the 
researcher. Three selected institutions of higher learning (IHL) instructors were asked to 
respond to a total of five questions on a person-to-person basis. A total of 47 individuals 
were used in this study. 
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l:HAP'l'~R l 
PROBLEM IN CONTEXT 
lntrodudion 
The low pelformancc of many students across America is of great concern for 
parents, schools, and businesses. This low student achievement gap occurs as early as 
kindergarten and is evident in the lack luster perfonnance of students enrolled in 
postgraduate education programs. The overall goal for all educational agencies and 
schools is for l>tudents to achieve to the be-l.1 of their academic ability. Some may argue 
that during this time of high accountability for teachers to increase student performance, 
students are not being held accountable to the same high performance standards. "People 
on every continent have realized that to thrive in the modem economy, they need to he 
able to think, reason, code, and calculate at nigher levels than before" (Ripley, 2012, 
p. I). 
Additionally, today technology is playing a major role in educalional outcomes. 
There is 11 constant increase in the number of virtual classrooms. Students are entering 
schools at all levels -equipped with all sorts of technical tools, from laptops to iPads. 
There' s a new generation of leamers who process information instantly and value on-time 
content. Many public schools, colleges and universities are behind in the utilization of 
technology as a teaching tool. 
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For decades there has been an ongoing struggle to obtain positive student 
achievement. Historically, according to Caravele and Rowe (2003), 
The principle that no student should be denied the chance to attend some form of 
postsecondary education may be supported by the American ideal of equal 
education opportunity for all, but the public has also voiced the belief that 4-year 
colleges should be selective. (p. 16) 
Educators have put many instructional methods, such as freshman seminars, 
supplemental instruction, and learning communities, to the test to determine which are 
the most effective. 
Colleges and universities across the nation are now facing the challenge of 
entering struggling students into their programs. Admission requirements for students 
into Institutions of Higher Learning (IHL) programs have consistently been reduced for 
entry into various programs of study. While state institutions maintain a required grade 
point average (GPA) and a set score for such tests as the American College Test (ACT) 
and the Scholastic Aptitude Test (SAT), today, there is a consistent increase of 
"conditional" admittance. While on the other hand, private institutions are at liberty to 
offer "open-admission" to enrolling students. This simply means that there is not a cut 
off score for standardized tests prior to college entrance. This information can be found 
in catalogues for all Institutions of Higher Learning both public and private. According 
to ACT and their "College Readiness Report," 60% of all ACT-tested high school 
graduates met the English College Readiness Benchmark in 2011. However, only 1 in 4 
(25%) met all four College Readiness Benchmarks. Statistically, 72% of those high 
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school students that graduate go on to a post secondary education (Education Trust, 
2012). As many as half of these students are performing only marginally at the high 
school level and must take developmental classes upon entry in college. A fourth of the 
freshman at 4-year colleges and nearly half of the freshman at community colleges fail to 
make it successfully through their sophomore year. 
When IHL lower their standards due to low student performance, they must take 
additional steps to ensure that these targeted students will successfully matriculate 
through their 4 years of college. In these instances, sometimes the student may go a year 
in college enrolled in developmental courses that will not count towards graduation. 
Accountability is compromised because the colleges need the students to fiscally operate. 
Tuition is the primary source of funding used to take care of the daily operational 
functions of the intuition. 
Many private colleges that have an open-admissions policy have found 
themselves offering more classes geared towards the developmental curriculum. In fact, 
it may be possible for a student to attend a college for an entire year taking 
developmental courses and not receive credits for such courses. Jackson State 
University, for example, states in their catalogue that students must have a high school 
GPA of2.00 as well as at least an 18 on the ACT or SAT. It further states "students who 
fail to successfully complete the screening program requirements may be given 
'Admission with Deficiencies"' (Jackson State University, 2011, p. 39). Georgia 
Southern offers a program called the "Eagle Incentive Program" (EIP). EIP is a summer 
program designed to provide students who are provisionally accepted for fall admission 
with the opportunity to demonstrate their ability to succeed at college-level work. 
Students who pass all summer courses and earn a "C" or better GP A can enroll regularly 
for the upcoming fall semester (Georgia Southern University, 2012). In addition, more 
than ever before, students are coming from junior colleges with non-transferable 
coursework due to the developmental status of the junior college in which they attended. 
Public colleges and universities are also in a race to recruit and retain students. 
Therefore, there has been an increase in the number of developmental courses in public 
institutions as well. 
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With so many developmental courses in place, there are a series of issues that 
must be addressed. First and foremost, there should be highly qualified faculty who are 
capable of modeling best practices in teaching these students. Furthermore, according the 
National Council for Accreditation of Teacher Education [NCATE] (2010), in order to 
meet the needs of these students, educators must adhere to six major standards when 
preparing students to exit the college and enter a global economy. One must keep in 
mind that NCA TE does not set the standard for the entire college. Each division is 
guided by its own accrediting body. Faculty must be able to prepare students for the 
knowledge, skills, and dispositions of the profession in which they wish to enter. 
Secondly, they must have an established, reliable assessment system plan. This plan 
must be accompanied by a measurable rubric that evaluates standard aligned measurable 
goals and outcomes. Thirdly, faculty as well as students must be exposed to diversity so 
that students may become proficient in working in a global society upon exiting the 
college setting. Field experiences also play a major role. Students must be placed in 
those diverse settings for observations and practicums so that they may be adequately 
exposed to different settings in the work force. 
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When looking at developmental courses, faculty qualifications play a major part 
in student success. That is, they should be able to integrate content and pedagogy to raise 
the level of student performance so that students can experience success at the college 
level. This includes modeling best practices as well as collaborations and assessments, 
which drives instruction. Finally, there is a budget aspect that runs any program whether 
it is developmental or accelerated. There must be adequate support of the administration 
and funding needed to support the developmental program for the purpose of recruitment, 
retention, and matriculation through the program. 
According to the Southern Association of Colleges and Schools [SACS] (2010), 
all of the above is incorporated in strategic planning, institutional effectiveness, and 
program assessment. In other words, it is the obligation of the college or university to 
provide all of the aforementioned once a student is admitted into the college. This not 
only applies to presidential scholars but to developmental students as well. Once the 
students are admitted, the institution must strive to find and meet the needs of that student 
so that they may experience success regardless of their entry level. Maslow (1943 ), states 
it best in the development of his hierarchy of needs as listed in the Figure 1 (Australian 
Library and Information Association [ALIA] (2011). Students must be motivated on all 
levels in order to assist them in meeting their maximum achievement level. Furthermore, 
it is important that educators be advocates for motivation in order to assist those students 
in their educational journey. 
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Within recent years, both public and private, 4-year colleges and universities have 
placed many incoming freshman students into developmental courses for subjects such as 
ma.th and English based on such factors as ACT/SAT scores. high school transcripts, 
and/or letters of n .. ~ommcndation from teachers. However~ the research in qucslion 
concerns the quality of these developmental courses. Add1bonally, such factors as tuition 
and academic credit also play a role. Often times, these courses may be based on a 
"pass" or "fail" scale and do not count towards hours earned for graduation. 
Purpose of the Study 
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The purpose of the study was to investigate one selected institution of higher 
learning in examining the quality and effectiveness of developmental/remediation courses 
in higher education for those students who are considered to be incoming freshman and 
the implications for student success. Additionally, a close examination of the attitudes of 
freshman students, program completers, and selected instructors, as well as their 
perceptions of the quality and effectiveness of the developmental program was also 
investigated. 
Significance of the Study 
For decades there has been an ongoing struggle for student accountability. 
Educators have researched what methods actually work and which ones do not. One 
select state institution, located in the south, has been selected for this research study. 
Inferences from this research will add value to other institutions of higher learning 
currently implementing developmental programs. Admissions for students into IHL 
programs have consistently been reduced in tenns of requirements for entry into various 
programs of study. In these instances, sometimes a student may go a year in college 
enrolled in developmental courses not counting toward graduation requirements. 
Accountability may be compromised because the colleges need the student tuition to 
operate. They are dependent on tuition to take care of the budget and the payroll of the 
faculty. In other words, these institutions are tuition driven. Moreover, because of the 
prerequisite coursework, students could be faced with insurmountahle debt due to student 
loans along with unreasonable and impossible repayment costs. This could ultimately 
lead to students not completing their collegc matriculation. However, there is no study to 
show the developmental courses are a single predictor of student retention, attrition or 
graduation rates. 
On the other hand, developmc."Iltal coW'ses have been shown to be a benefit to 
poorly prepared students. Thcsc students, enrolled in development.al classes, have not 
only imp.roved the retention rate for institution, but have also had a positive effect on 
gmduntion rates. U ndcrachic\•ing students who were afforded the opportunity to enroll in 
developmental classes, in some cases. finished their chosen course of study even though 
there was an increase in their financial obligations and length of matriculation for 
program completion. 
Research Questlons 
RQ l: What is the relationship between student engagement in the developmental 
courses being offered and the cognitive tools used to meet content and 
instructional objecltves/stratcgics of selected courses? 
RQ2: What impact do developmental courses have on college debt as it rel,ues 
to student motivation? 
RQJ: What role does motivation play in terms of student achievem~nl and 
academic success in developmental courses? 
RQ4: How are alternative instructional delivery systems, such as tutoring, 
forums, and peer help, being used for developmental courses work to 
further enhance student perfonnance? 
RQ5: What role does the lowering of college and university admission standards 
play pertaining to the amount of effort put forth by students who plan to 
attend an institution of higher learning after high school? 
Summary 
There is a steady increase of students that arrive at various colleges and 
universities being under prepared for core subject areas. Consequently, these students 
must be placed in developmental courses that often times do not COWlt towards credit 
hours earned for program completion in their various fiekls of study. Current research 
indicates major contributors to the problem include high school and college programs and 
policies. Several strategies are examined that illustrate the variety of responses employed 
by other colleges to address this problem. Other contributors to the this topic include 
college debt acquired by students as a result of student loans and admission standards of 
institutions of higher learning being lowered to accommodate those student achieving on 
the lower end of the academic spectl;um, 
l:HAP'l'ER II 
REVIEW OF THE LITERATURE 
This chapter focuses on research relative to developmental courses and its impact 
on student success in four-year institutions of higher learning. It also addresses n:scttrch 
relevant to the attitudes and perceptions of developmental courses and how student 
:!:!Ucccss is mcttsurcd by the varioul.l Institutions of Higher Leaming (IHLs) expected 
student outcomes. An example of a developmental program is the Thineen College 
Curriculum Program. which was developed by the Institute for Services to Education in 
collaboration with the Thirteen College Consortium. "This was an educational 
experiment that included developing new curriculor materials for the entire freshman year 
in college in the areas of English, mathematics, social science, physical science, and 
biology, and two sophomore year courses" (Humphries, 1972, p. l ). Thus, tile overall 
goat of this program was designed to "reduce the attrition rate of entering frci;hman 
through well thoughtffout curricular materials, new teaching styles, and new faculty 
arrangements for instroction" (Humphries. 1972, p. 1 ). Furthermore, developmental 
courses arc being offered to students as they enter IHLs now more than evtr before. 
The successful transition from high school to college is not an easy task for many 
students. This is partly because students enter Wld matriculate through high school on a 
wide range of different academic, social llJld financial levels. Adding to this dilemma is 
the wifortunate academic ranking of schools, tax bases for financial support, teacher 
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qualifications, cultural differences and many other factors that have an impact on student 
success. Thus, when students exit the P-12 setting, the choice of selecting an institution 
of higher learning can be quite overwhelming. Many times, it is at or near this point that 
students realize college admission, is not simply a matter of applying and being accepted. 
Students must be prepared to master the curriculum or they may be faced with taking 
perquisites that could possibly add additional credit hours, financial hardships and even 
additional semesters to their expected date of graduation. 
Required Developmental Courses 
Developmental courses are by no means an original or new idea that has just 
arisen on the horizon of colleges and universities. Developmental, remediation and 
prerequisites courses have all been a part of the higher education system and especially 
during the era of desegregation. During this era, it was not uncommon for African 
Americans or "The Negro" to be allowed admittance to an IHL on a conditional status. 
That is, he or she had to prove their academic ability for a period of time set by the 
institution before being considered a regular, academic deficit free student. In fact: 
While developmental education has been a part of the history of higher 
education in the United States since the mid-1800, it gained prominence in the 
mid-1960 and early 1970, when civil rights laws provided greater access to 
higher education for African-Americans and other disenfranchised groups. 
(Ballard, 1973, p. 13) 
Research shows that most colleges and universities offer special or remedial 
courses for students who lack some of the reading, writing, and mathematics skills that 
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are critical for college-level work (Roueche & Roueche, 1999). These authors go on to 
say that this phenomenon is popularly known as remedial education, although many 
educators avoid that label, preferring terms such as developmental education, skills 
courses, or college preparation courses. While colleges and universities have admission 
standards, they vary considerable and are guided by each IHLs mission and vision. In 
this age of recession and financial woes, colleges are grasping at hopes and ideas of ways 
to attract, recruit and retain students. Many IHLs are financially driven by student 
enrollment; thus, leniency is not uncommon when offering admission to students. Some 
researchers, such as Harwood (1997), Marcus (2000), and Trombley (1998) suggest that 
many colleges are lowering admission standards and compromising the curriculum to 
accommodate those students who are not strong enough to master college level work. 
These researchers theorize some developmental students as not having the skills 
necessary to have been admitted to the college at all. Other researchers argue that some 
colleges place students in too many developmental courses during their freshman year. 
Consequently, these students will become discouraged and will often times lack the 
motivation to attend classes, become embarrassed by the stigma placed on these classes 
or and/or simply dropout of school completely (Deil-Amen & Rosenbaum, 2002; 
Rosenbaum, 2001). 
College Debt/Student Loans 
The rise in cost of a college education today is cause for great alarm. With the 
stressed economy and economic recession, many wonder if the price of a college 
education is worth the investment. In addition, there is no guarantee that students will be 
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successful in their college career once they have made the transition from high school to 
the college of their choice. 
In the last decade, critics of college remediation contend that developmental 
education course do not belong in post secondary institutions, regardless of 
cost. It forces tax payers to pay double for academic skills that should have 
been learned in high school. (The Alliance for Excellent Education, 2008, 
para. 2) 
With this in mind, student success is not a predictor of available college funds. This is 
evident as more and more colleges lend themselves to open enrollment in their 
competitive efforts to collect on student tuition. Thus, institutions of higher learning 
are showing increased initiative to offer open and/or conditional admittance to students 
who are academically challenged. This practice of academic admission often leads to 
the offering of developmental courses for students. 
These courses are a curriculum requirement designed by the institutions. 
Unfortunately, the courses carry no academic grade, quality points, or value in terms of 
graduation requirements. Students can easily find themselves in more debt than they can 
afford as a result of being placed in developmental courses. In addition, they can also 
find themselves stretched for funds or running out of money prior to completion of their 
college degree. This leads to some skeptics such as Chartzky (2012) in his article, "Is a 
College Degree Worth the Skyrocketing Cost," to question the overall cost in debt to 
student in pursuing a college education. These skeptics also question the sky rocketing 
cost of a college education and the frustration of low-job prospects once students exit the 
education system. In an effort to offset student loans and debt, Chartzky recommends 
three basic steps that students should take while embarking on their education journey. 
They include the following: 
• Shop for the best value in education 
• Look for the most employable major 
• Make yourself the most marketable candidate. 
Alternatives to Developmental Courses 
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When investigating the topic of developmental education, many questions may 
arise in terms of alternatives to taking said courses. In fact, "critics from both inside and 
outside the field question whether remedial courses really prepare students for future 
college work or even if they are properly part of the college mission" (Brothen & 
Wambach, 2004, p. 17). Brothen and Wamback take a look at research-based 
alternatives to remedial instruction. Some of their suggestions include: 
• Freshman seminars 
• Supplemental Instruction 
• Leaming communities 
• Collaborative learning 
• Paired courses 
• Critical thinking instruction 
Additionally, Brothen and Wambach also pose the question of whether the proposed 
alternatives are powerful enough to remediate the academic skills of individuals with 
longstanding, serious skill deficits. With that being said, it is understood that not every 
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individual enrolled in an institution of higher learning will graduate and receive a degree. 
However, these developmental courses may still serve as a means of still preparing those 
students to compete in an ever~changing global economy. This can be done by simply 
aiding those students in those core subject areas that may be needed for future 
employment such as writing/English and basic mathematics. In tenns of refocusing 
remedial education, there are seven critical concepts that serve as a starting place for this 
conversation they include: 
1. Continue and refine literary skill development courses 
2. Vary course placement requirements based on student goals and program of 
study 
3. Develop a range of placement testing procedures 
4. Integrate alternative teaching/learning approaches 
5. Use theory to infonn practice 
6. Integrate underprepared students into mainstream curriculum 
7. Adjust program delivery according to institutional type 
Secondary Schooling: The Transition from High School 
Transitioning from high school to college is quite challenging. It requires 
rigorous preparations, as well as the knowledge, skills and dispositions necessary to 
ensure and enhance success. Because requirements, missions and visions vary 
significantly among colleges, readiness for transitions is defined differently by different 
institutions. According to Conley (2007), "College readiness can be defined 
operationally as the level of preparation a student needs in order to enroll and succeed 
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without remediation in a credit earning general education course at a postsecondary 
institution" (p. 11 ). With this being said, it would be clear expectations that P-12 schools 
and institutions of higher learning would embrace collaborations in a common effort to 
meet the needs of those exiting high school students as they transition to the entrance 
level of the college or university of their choice. This collaboration should not focus on 
mere intellectual developmental but should address other necessary elements of success 
as well; including but limited to social readiness, dispositions, values, cultural readiness, 
critical thinking, time management, and analytical reasoning. 
In recent times, educators and research have been engaged in the exploration and 
discussion of rethinking the framework and design of a college education. Kirst and 
Venezia (2004) state that colleges and schools should work together in solidarity to make 
sure students understand what it really means to be college ready. These researchers 
imply that students should take an active role in preparing for their college journey at the 
exiting of middle school. This process would guide students in their efforts to 
successfully enter and retain a passing status at the institutions of their choice. With this 
in mind, overall college plans should be develop and implemented by the student and all 
stakeholders in his/her educational endeavors. High school faculty and staff should be 
familiar with institutions of higher learning entrance policies and standards that are local, 
state, and nationally driven. 
Today, many states have adopted an extensive career education component to 
their curriculum beginning in middle school. Businesses are driving school systems to 
take a closer look at student preparation for the world of work. 
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Admission Standards of Institutions of Higher Learning 
When students are on a college track it has been shown that they should become 
familiar with all necessary requirements for entrances. Colleges are required to list these 
requirements as well as conditional admittance requirements. In many colleges, 
developmental courses are set in the general education curriculum as well as in the major 
field of study. These courses are designed to assist these students who do not 
demonstrate levels of proficiency deemed necessary by the college to retain approved 
academic standing as they matriculate through their programs of study and graduate in 
their content area. According to the American College Test (ACT), "colleges with an 
open admissions policy will look at your high school record and other factors to decide 
which courses you will be allows to take'' (ACT, 2012, para. 2). 
Within recent times, there has been questions concerning if the admission 
standards of colleges and universities have lowered their admissions standards for 
applicants. A study performed by Duke University economists Peter Arcidiacono and 
Esteban Aucejo and sociologist Ken Spenner supports this as it discusses the issue of 
affirmative action as it relates to "students with much potential but weak preparation, 
suggesting recipients should catch up to their more-prepared counterparts over time" 
(Duke University, 2012, para. 2). With the increase of students being accepted under 
"conditional" admittance, with the expectation of proving their academic ability, the 
integrity of the institution may be compromised. According to Attewell, Lavin, Domina, 
and Lovey (2006): 
They admit almost every high school graduate who applies and can pay tuition. 
Many schools combine open access with requirements that weaker students 
take remedial or college prep courses in academic areas in which they have 
problems. Thus, remedial education acts as a gatekeeper and a quality control 
in higher education, though this function is rarely acknowledged. (p. 887) 
Furthermore, Attewell et al. go on to state: 
Students who can successfully pass these courses continue into regular college-
level courses. Students who can not make it through remediation either drop 
out or are academically terminated. Ironically, when colleges require that their 
students demonstrate proficiency in basic skills by passing remedial courses, 
they are criticized for wasting the time of the students who fail to overcome 
these hurdles. At the same time, the provision of remedial courses is perceived 
by the public as indicating a lack of standards rather than as a mechanism for 
setting a basic skills standard. (p. 898) 
When looking at admission standards of various institutions of higher learning, 
there were little to no differences in their requirements for incoming freshman students. 
For instance, Georgia Southern University (2013) requires the following: 
1. Minimum 10 IO SAT (Math + Critical Reading) Writing portion required or 
21 ACT (composite) Writing portion required. State minimum 
requirements for each portion of the SAT/ACT: 430 Critical Reading, 400 
Math; 1 7 English, 17 Math 
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2. Satisfactory Grade Point Average• on the following Required High School 
Curriculum: 
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• Mathematics: Four (4) units of Mathematics, including Algebra I, Algebra 
II, and Geometry. 
• English: Four (4) units of English - emphasis grammar and usage, literature 
(American, English, World), and advanced composition skills. 
• Science: Students who graduate in 2012 or later must have four (4) units of 
science. 
• Social Science: Three (3) units of social science, with at least one ( 1) course 
focusing on United States studies and one (l) course focusing on world 
studies. 
• Foreign Language: Two (2) units in the same foreign language emphasizing 
speaking, listening, reading, and writing. Two (2) units of American Sign 
Language (para. 3) 
Table 1 shows Jackson State University's High School Course requirements 
(College Preparatory Curriculum). Full admission requirements include the following: 
1. All students completing the College Preparatory Curriculum (CPC) with a 
minimum of a 3.20 high school grade point average (GPA) on the CPC; or 
2. All students completing the College Preparatory Curriculum (CPC) with (a) a 
minimum of a 2.50 high school GPA on the CPC or a class rank in the top 
50%, and (b) a score of 16 or higher on the ACT (Composite); or 
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Table I 









Pre-High School Units 
Carnegie Units Co11tent lllcl Remarks 





Biology. Advanced Biology, Chemistry, Advanced 
Chemistry, Physics.. Physical Scitnce 
Must include UC1ited States History, Wor1d Hislory and 
American Government{½ unit) 
Choose from a foreign Jangua,ge, Geography, a ma1h above 
Algebra [J or a science from those listed above ( I unit must 
be a foreign language M Geography) 
Computer applicatio11s/prog,rammir1g course 
Algebra I, fi~t year Foreign Language or Mississippi Studies 
taken prior 10 high school will be accepted for admissions 
provided the course eoment ;s the same as the high sc:hool 
course. 
3. All students completing the College Preparatory Curriculum (CPC) with (a) a 
minimum of a 2.00 high school GPA on the CPC and (b) a score of 18 or 
higher on the ACT (Composite) 
Additionally, the institution states, "in lieu of ACT scores, students may submit 
equivalent SAT scores. Students scoring below 16 on the ACT (Composite) or the 
equivalent SAT are encouraged to participate in the Year-Long Academic Support 
Program during their freshman year" (Jackson State University, 2013, p. 39). 
Demographics 
Many factors are examined as students are assessed for remediation courses. 
College transcripts, grade rankings, prior coursework and even family background play 
major roles. In terms of student demographics: 
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Supporters of college remediation draw attention to the fact that students of 
color, students from less affluent families, and students for whom English is a 
second language are greatly overrepresented in remedial courses. Consequently, 
policies that prevent students who need remedial/developmental work from 
enrolling in four-year colleges could greatly reduce the likelihood that such 
students would ever obtain bachelor's degrees. (Lavin & Weininger, 1998, 
p. 887) 
Summary 
Developmental courses are on a constant upward trend as students transition from 
P-12 schools to Institutions of Higher Learning. According to Brown (2012), "ACT 
scores indicate only about a third of high school students are college ready after high 
school graduation. Yet approximately two-thirds of them are college bound each year" 
(para. 8). Sadly, many students, as well as parents, are not even aware of the severity of 
this academic deficit until college advisors are planning schedules and placing students in 
academic tracks based on placement tests and other college requirements. With this in 
mind, research has shown that there are significant differences in student achievement, 




Theory of Variables 
When discussing the topic of developmental courses at colleges and universities, 
it is imperative that one investigates their impact on student success. Motivation plays a 
major role in this aspect. It is described as '"influences of needs, desires, and drives on 
the intensity and direction of behaviors" (Moore, 2012, p. 416). If there is a deficiency 
towards the norm, the deficiency is considered as a need, and the individual is moved to 
act to satisfy the need (Lindsley, 1957). This plays a key role in student achievement, 
performance, as well as college retention of those first year students enrolled in 
developmental courses. According to Remedial and Developmental Education at a 
Crossroads (Tierney & Garcia, 2008), remedial education programs are a necessary, but 
often unwelcomed enterprise given the scores ofunderprepared students entering 
institutions of higher learning. 
Motivation can affect both learning and behavior. According to the book, 
Educational Psychology: Developing Learning by Omrod (2007), these effects can be 
compressed into the following six categories: 
I . Motivation directs behavior towards particular goals. 
2. Motivation leads to increased efforts and energy. 
3. Motivation increases initiation of and persistence in activities. 
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4. Motivation affects cognitive processes. 
5. Motivation detennines which consequences are reinforcing and punishing. 
6. Motivation often enhances perfonnance. (p. 345) 
Keeping with this, students ma.y be extrinsic and intrinsic learners. Omrod states that 
extrinsically motivated learners ''may want the good grades, money, or recognition that 
particular ac1ivities and accomplishments bring. Essentially. they a.re motivated to 
perform a task us a rneans to an end, not as an end in itself' (p.315). Additionally, 
Omrod (2008) goes on to state 
Intrinsically motivated learners may engage in an activity because it gives 
them pleasure, helps them develop a skill they think is important, or seems to 
be the dhically and morally right thing to do. Some learners with high levels 
of intrinsic rnotivation become so focused on and absorbed in an activity that 
they lose track of lime and completely ignore other tasks. (p. 385) 
Both of these types of motivations have the potential to for great impact on stud~nt 
attitudes and perceptions towards developmental education. 
Finances also play a critical role in motivation. This is especially true in 
Maslow's (1943) Hierarchy Theory. Tlte first stage of this theory is physiological or 
fundamental. That is, the student must "support his or her need to feel unthreatened by 
cconornica) or physiological needs'' (Australian Library and Information Association, 
20 l l, para. 6). 
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Independent and Dependent Variables 
Independent Variables 
• Demographics 
• Student Debt 
• Support Services/ Alternatives to Developmental Courses 
• Required Developmental Courses 
• Admission Standards of the IHL 
• Attitudes and Perceptions of the Sample Population Regarding the Quality of 
the Program 
Dependent Variable 
• Developmental Program Effectiveness 
Definition of Variables 
Independent Variables 
Admission Standards of the IHL: The requirements for students to be admitted 
into an institution of higher learning. 
Alternatives to Developmental Courses: Student support services provided by 
the institution for freshmen students who are encouraged to take developmental courses. 
Attitudes and Perceptions of the Sample Population Regarding the Quality of 
the Program: Feedback from the sample population comprised of current students, IHL 
instructors, and alumni to measure the effectiveness of the developmental program. 
Quality was measured by what participants deemed as effective in terms of program 
content, student motivation and student academic success. 
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Required Developmental Courses: Required courses that students took based on 
placements derived from SAT scores, ACT scores, placement testing, and assessment of 
their high school academic performance. Primary courses included mathematics, 
English, and reading. 
Student Debt: The amount of financial responsibilities students incurred during 
their education matriculation (i.e. student loans). 
Student Demographics: Indicators were represented by age, race and gender. 
Dependent Variable 
Developmental Program Effectiveness: Attitudes and perceptions of the 
usefulness of developmental courses for incoming freshman students. 
Definition of Other Variables: 
Conditional Admittance: A college may admit students who have not met all 
the admission requirements. To remain, these students must fulfill specified 
requirements. 
Incoming Freshmen: Those students entering their first year of college at a 4-
year institution immediately after graduating from high school. 
Open Admission: The institution has no cut-off score for standardized tests prior 
to college entrance. 
Student Success: How well students are achieving during their matriculation 
through institutions of higher learning 
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Relationship among the Variables 
The four ways in which factors such as college debt, alternatives to 
developmental courses, secondary schooling, and admission standards for institutions of 
higher education correlate with students' ability to cope post freshmen year and overall 
student success are shown in Figure 2. 
Figure 2. Diagram of Relationship among Variables 
Limitations of the Study 
The limitations related to this study are: 
1. There were only 47 participants used in this study. 
2. This study only involved one Historically Black College and University 
(HBCU). 
3. This study only involved a public institution. 
Summary 
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The research in this study showed the attitudes and perceptions of the 
effectiveness of developmental studies on incoming freshman at a selected four-year 
institution. It showed the impact of student motivation as it relates to the effectiveness of 
developmental courses. This ultimately provided implication for student success. 
CHAPTER IV 
RESEARCH METHODOLOGY 
This study e)';amined the attitudes and per¢cptions of the quality of developmental 
courses for incoming freshmen at selected 4-yeaf institutions. It further utilized the data 
from this disposition study to address implications for student success in institutions of 
higher learning. Specifically, dispositions and demographic data were gathered and 
analyzed. Forty freshman studencs participated in a survey developed by the researcher 
in collaboration with professors al Clark Atlanta University. Four program completers 
were asked to respond to a total of five questions via a focus group conducted by the 
researcher. Three selected IHL inscructors were asked to respond to a total of five 
questions on a person-to-person basis. A total of 47 individuals were used in this study. 
The study had a random selection process. Statistical data were run on each group, which 
also determined if there is a significant relationship between the dispositions of the 
groups surveyed. 
ReseaNh Design 
This study utilized a descriptive research design that emphasi1..es the use of 
survey, interview. and focus group procedures to collect data and to answer specific 
research questions. A survey instrument was distributed to collect descriptive data on the 
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dispositions of a randomly selected population of freshman students. An interview 
protocol was used to collect data from a focus group comprised of program completers. 
An interview protocol was also used to collect data from selected IHL faculty on a 
person-to-person individual basis. In order to make a more detailed analysis of the 
problem under investigation and the design of the study, the major purposes of this 
research addressed the following research questions: 
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RQI: What is the relationship between student engagement in the developmental 
courses being offered and the cognitive tools used to meet content and 
instructional objectives/strategies of selected courses? 
RQ2: What impact do developmental courses have on college debt as it relates 
to student motivation? 
RQ3: What role does motivation play in terms of student achievement and 
academic success in developmental courses? 
RQ4: How are alternative instructional delivery systems, such as tutoring, 
forums, and peer help, being used for developmental courses work to 
further enhance student performance? 
RQ5: What role does the lowering of college and university admission standards 
play pertaining to the amount of effort put forth by students who plan to 
attend an institution of higher learning after high school? 
Population Surveyed 
Participants in the study included current freshman students, program completers 
(alumni), and Faculty/Administrators from the Institution of Higher Leaming. Faculty 
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were selected based on their involvement with developmental courses. Current students 
were randomly selected from that department and sent a letter via email asking for their 
participation in a brief survey. Alumni were solicited for a focus group interview based 
on recommendations from faculty. Only those individuals who have involvement such as 
students, faculty, curriculum design, administration and assessment were included in the 
study. The researcher randomly selected participants in an effort to obtain a fair and 
nonbiased sample of respondents. The students were all enrolled in a HBCU located in 
the southern region of the United States. It was a state operated school. The institution 
emphasized public service programs designed to enhance quality of life and seek 
solutions to urban problems in the physical, social, intellectual, and economic 
environments. 
Data Collection Procedures 
The researcher submitted a written request to randomly selected participants to 
participate in the study (see Appendix A). Once permission was granted, the researcher 
emailed the actual survey; "Coleman's Attitude and Perception Scale" (see Appendix B), 
created by the researcher. The professional version of the Eagle Survey Portal was used 
to develop, distribute, and collect responses of the survey. The survey link contained a 
cover letter. The cover letter explained the purpose of the study and the importance of 
returning the survey. 
This study utilized a descriptive research design that emphasized the use of a 
survey procedure to collect data and to answer specific research questions. A survey 
instrument was distributed to collect descriptive data on the dispositions of a randomly 
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selected population. The researcher submitted a written request to randomly selected 
participants to participate in this study. Those participants include IHL Faculty/ 
Administrators, Current Freshman, and Program Completers (Alumni) (see Appendix C). 
Faculty/Administrators were asked a total of five interview questions. Program 
Completers were asked a total of five interview questions. Current students were asked 
to complete an online survey. Once permission was granted, the researcher emailed the 
actual survey; '"Coleman's Attitude and Perception Scale" created by the researcher. The 
professional version of Eagle Survey Portal was used to develop, distribute, and collect 
responses of the survey. 
The Instrument 
The instruments used in this study were the Coleman's Attitude and Perception 
Scale as well as an interview protocol. These instruments were designed and developed 
by the researcher in collaboration with professors at Clark Atlanta University. The 
Statistical Package for Social Sciences (SPSS) Program, along with Eagle Survey Portal, 
were used to test the data analysis survey instrument in two parts. Part one consists of 
demographics designed to measure the respondents' characteristics, experience, age, and 
other such factors as it relates to the proposal. Part two of the survey consists of twenty 
rank-style statements. These statements, written by the researcher, were designed to 
solicit respondents' attitudes and perceptions relative to the quality of developmental 
courses for incoming freshman at a selected four-year institution. Respondents were 
asked to indicate the extent to which they agree or disagree with each of the 20 
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statements using the following scale: 4 = Strongly Agree, 3 = Agree, 2 = Disagree, and 1 
= Strongly Disagree. A copy of each described assessment is included the appendix. 
Statistical Analysis 
The following statistical techniques were used in this study to analyze the data. 
1. Descriptive statistical analysis and frequency distribution were used to 
determine mean averages in each of the choices listed in the response category 
for all items of the survey. 
2. A Chi-Square Statistical Test of Goodness of Fit was used to determine if 
there was a greater preponderance of the type of response among the choices 
listed for each survey item. 
3. A Chi-Square Statistical Test oflndependence was used to determine if there 
was a significant relationship of attitudes and perception in terms of 
demographics and the ten survey items (cross tabulation). 
Summary 
A survey using a questionnaire was used to investigate the attitudes and 
perception of the quality of developmental courses for incoming freshman at a selected 
4-year institution. Specifically, dispositions and demographic data was gathered and 
analyzed. Freshman Students participated in a survey developed by the researcher. 
Program Completers and Selected IHL Faculty responded to interview questions asked 
by the researcher. Statistical data, using the Chi-Square Statistical Test oflndependence, 
Chi-Square Goodness of Fit, Descriptive Statistics and Frequency Distributions was 
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gathered and analyzed. The interpretation of the data received guided the researcher in 
making recommendations, conclusions, summaries, and implications for further studies. 
CHAP'l'll~H V 
ANALYSIS Ofo' 'HIE DATA 
Introduction 
The focus of this study was to investigate the anitudes and pereeptions of the 
quality of developmental courses for incoming freshman at a selected 4-year institution. 
Qualitative and quantitative research was both used for this study. This afforded the 
collection of data pertaining to the attitudes and perceptions of the quality and 
effectiveness of developmental oo,nses. Research for this study was conducted using 
three instruments: survey, focus group, and personal interviews. 1-·ony freshman 
students participated in the online survey. Data were gathered via survey from each 
student on an anonymous bttsis. Prognun contpleters (alumni) were asked to respond to a 
total of fi w: questions via a focus group conducted by the researcher. TI1e researcher also 
conducted individual interviews with selected IHL faculty. The interview also eonsisttd 
of five questions. Table 2 shows the data collection method by participant type. 
Freshman Students 
The survey was comprised of two pllrts. Part one of the survey revealed the 
demographics: age, race, and gender of each participant. Part hvo of the survey 
contained the research questions that rate both self-efficacy (questio11s 1-5) and pl'ogram 
efficacy ( questions 6 - l 0). 
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Table 2 
Data Collechon Method by Par/idponl Type 
Data CoJlection Method 
Freshman Students: Survey 
Program Cornpleters: Focus Group 
JHL Faculty: Personal Interview 




A total of 40 freshmen students participated in this study. The participants for the 
study included 19 males and 21 female students {see Table 3). 
Table 3 






















There were 22 participants below the age of 25, 15 participants whose ages 
ranged between 26 to 35 years old, and 2 participants whose ages ranged between 36 and 
45 years old. Only 1 participant was over 45 years of age. All of the questions were 
completed with no missing data (see Table 4). 
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Table 4 
Age of Participants 
Valid Cumulative 
Age Frequency Percent Percent Percent 
Valid 
1.0 Below 2 5 years 22 55.0 55.0 55.0 
2.0 26- 35 years lS 37.5 37.5 92.5 
3.0 36- 45 yea.rs 2 s.o s.o 97.5 
4.0 Over 4 S years 2.5 25 
Total 40 100.0 100.0 100.0 
Table 5 disp1ays the four cJassifications of race that were included in this study. 
These categories were African-American, Caucasian. Hispanic, and Other. Among these 
participants. 30 were African-American and 9 were Caucasian. There was one 
participant of another race. There were no Hispanic participants in th is study. 
Table .S 
Race of Parricipants 
Race 
Valid 



























Porticipant Rcsponse!I to Survey Statements 
Participttnts were asked to mte the survey ststcmcnts as follows: I • Disagree 
Very Much (DVM), 2 = Disagree (D), 3 ....: Agree (A), and 4 = Agree Very Much (AVM), 
Statement l; Whether the developmental course content is difficult or easy, I am 
sure that I can understand it 
The majority of the participants, t 6 of the 40 students surveyed, responded with 
Che reply "Agree V cry Much." Of those participants, 12 identified o.s being AfriCWl• 
Ainerican/black and 10 of the participants were below the age of 25. There were an 
equal number of responses from both the male (8) and fernalc (8) participants (see Table 
6}. 
TabJc6 
Responses lo Survey Statement J 
Race 
Valid 
1.0 Disagree Very Much (DVM) 
2.0 Disagree (D) 
3.0 Agree (A} 
4.0 Agree Very Much (AVM) 
T<ital 
Level of Significance: 0.622 
Valid Cumulative 




















Statement 2: I am not confident about understanding difficult mathematic 
concepts. 
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The majority of the participants, 16 of the 40 students surveyed, responded with 
the "Agree" reply. Of those participants, 12 identified as being African-American/black 
and 9 of those participants were below the age of 25. There were more male respondents 
(9) than female responses (7) (see Table 7). 
Table 7 
Responses to Survey Statement 2 
Kace 
Valid 
1.0 Di~gree Very Much (DVM) 
2 .0 Disagree (D) 
3.0 Agree (A) 
4.0 Agree Very Much (AVM) 
Total 
Level of Significance: 0 .020 
Valid Cumulative 




















Statement 3: I am confident in understanding difficult English Concepts. 
The majority of the participants, 17 of the 40 students surveyed, indicated that 
they "Disagreed" with the statement. Of those participants, 13 identifie<I as being 
African-American/black and 9 of those participants were below the age of2S. There 
were more female respondents (9) than male responses (8) (see Table 8). 
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Table 8 
Responses to Survey Statement 3 
Valid Cumulative 
Race Frequency Percent Percent Percent 
Valid 
1.0 Disagree Very Much (DVM} 7 17.5 17.5 17.S 
2.0 Disagree {D) 17 42.5 42.5 60.0 
3,0 Ag,« (A) 10 25.0 25.0 85.0 
4_0 Agree Very Much (AVM) 6 15.0 15.0 100.0 
Total 40 100.0 100.0 
Level of Significance: 0 .060 
Statement 4: When I find developmental course content difficult, I do not try to 
learn it. 
The majority of the participants, 22 of the 40 students surveyed, indicated that 
they "Disagreed" with the statement. Of those participants, 17 identified as being 
African-American/black and 12 of those participants were below the age of 25. There 




Responses to Survey Statement 4 
Valid Cumulative 
Race Fr~uency Percent Percent Percerit 
Valid 
1.0 Disagree Very Much (DVM} 6 15.0 lS .0 15.0 
2.0 Disagree (D) 22 55.0 55.0 70.0 
3.0 Agree (A} 7 17.5 17.5 87.5 
4.0 Agree Very Much (AVM) 5 12.5 12.5 100.0 
Total 40 100.0 100.0 
Leve I of Significance: 0 .00] 
Statement S: I do not think that I need developmental courses. 
The majorjty of the partic~pants, 16 of the 40 students surveyed, responded that 
they "Agreed" with the statement. Of those participants, 11 identified as being African• 
American/black and 9 of those participants were between 26 years old and 35 years oJd. 
There were an equal nwnber of responses: from both ma1e (8) and female (8) participants 
(see Table l 0). 
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Table 10 
Responses to Survey Statement 5 
Valid tumufative 
Race Frequency Percent Percent Percent 
Valid 
1.0 Disagree Very Much (DVM) 0 0.0 0.0 0.0 
2.0 Disagree (D) 11 27.5 27.5 27.S 
3.0 Agree (A) 16 40.0 40.0 52.5 
4.0 Agree Very Much (AVM) 13 32.S 32.5 100.0 
Total 40 l00.0 100.0 
Level of Significance: 0.622 
Statement 6: Finances (i .e. student loans. out-of-pocket expenses) have an 
impact on my motivation to complete my college education. 
The majority of the participants., 19 of the 40 students surveyed, responded that 
they "Agreed Very Much" with the statement. Of those participants, 16 identified as 
being African-American/black and l l of those participants were below the age of 25. 
There were more female respondents (11) than male (S) (see Table l l). 
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Table 11 
Responses to Survey Statement 6 
Valid Cumulative 
Race FrC<luency Percent Percent Pi:rcent 
Valid 
l.0 Disagree Very Much {DVM) 0 0.0 0.0 0.0 
2.0 Disagr« (D) 1l 27.5 27.5 27.5 
3.0 Agree {A) 10 25.0 25.0 S2.S 
4.0 Agree Very Much (A VM) 19 47.5 47.S 100.0 
Total 40 100.0 100.0 
Level of Significance: 0.161 
Statement 7: The deve]opmental program offers a variety of a1tematives 
instructional delivery systems, which motivates me to perform at the 
best ofmy ability. 
The majority of the participants, 18 of the 40 students surveyed, indicated that 
they ·•Disagreed" with the statement. Of those participants> 13 identified as being 
African-American/black and 11 of those participants were below the age of 25. There 
were mo re female respondents (] 2) than male ( 6) { see Ta b}e 12). 
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Table 12 
Responses to Survey Statement 7 
Vahd Cumulative 
Race Frequency Percent Percent Percent 
Valid 
1.0 Disagree Very Much (DVM) 3 7.5 7.S 7.5 
2.0 Disagree (D) 18 45.0 45.0 52.9 
3.0 Agree (A) 15 37.5 37.5 90.0 
4.0 Agree Very Much (AVM) 4 10.0 10.0 100.0 
Total 40 100.O 100.0 
Level of Significance: 0.001 
Statement 8: Question 8: I am acti\/ely engaged in my developmenta1 course(s) 
because the jnstroctor(s) uses a variety of teaching methods. 
The majority of the participants, l 9 of the 40 stud~.mts surveyed, indicated that 
they "Agreed" with the statement Of those participants. l 5 identified as being African-
American/black and 9 of those participants were below the age of 25. There were more 
male respondents (10) than female (9) (see Table 13). 
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Table 13 
Responses to Survey Statement 8 
Vahd tumulative 
Race Frr:qucmcy Percent Percent Percent 
Valid 
1.0 Disagree V ecy Mucli (DVM) 3 7.5 7.5 7.5 
2.0 Disagree (D) 15 37.5 37.5 45.0 
3.0 Agree (A) 19 47.5 47.5 92.S 
4.0 Agree Very Much (AVM) 3 1.5 7.5 100.0 
Total 40 100.0 100.0 
Level of Significance: 0.001 
Statement 9: I think that 1 performed at the best of my academic ability in high 
school. 
The majority of the participants, 18 of the 40 students surveyed, indicated that 
they "Disagreed" with the statement. Of those participants. 15 identified as being 
African-American/black and 10 of those participants were below the age of 25. There 
were more male respondents (10) than female (8) (see Table 14). 
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Table 14 
Responses to Survey Statement 9 
\lahd Cumulative 
Race Frequency Percent Percent Percent 
Valid 
),0 Disagree Very Much (DVM) 2.5 2.5 2.S 
2 .0 Disagree (D) 18 4S.O 45.0 47.5 
J.O Agree (A) 12 30.O 30.0 77.5 
4.0 Agree Very Much (AVM) 9 22.5 22.5 100.0 
Total 40 100.0 100.0 
Level of Significance: 0.002 
Statement 10; I think that developmenta1 courses are important because it will 
assist me thought my college/university matriculation. 
The majority of the partidpants, 15 of the 40 students surveyed, responded that 
they "Ojsagreed" with the statement. Of those participants, l 1 identified as bejng 
African•American/black and 8 of those participants were below the age of 25. There were 
more female respondents (l O} than male (5) (see Table 15), 
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Table 15 
Responses to Survey Statement 10 
Valid Cumulative 
Race Frequency P~rccnt Percent Percent 
Valid 
1.0 Disagree Very Much (DVM) 6 15.0 lS.O 15.0 
2.0 Disagree (D) 15 37.S J7.5 52.5 
3.0 Agree (A} 14 JS.O ]5.0 $7.5 
4.0 Ag~ Very Much {AVM) 5 12.S 12.5 100.0 
Total 40 100.0 100.0 
Level of Significance: 0.042 
Pr-ogram Completer+s 
Four program completers were asked 10 respond to five questions via a focus 
group conducted by the researcher. The focus group lasted approximately 45 minut~s. 
There were four Participants used in this portion of the study. The particip~ts were 
asked o set of questions penaining to the topic of'1developmental courses'~ (see Appendix 
D). The participants consisttd of program complclcrs (alumni) of the ~lcctcd institution. 
The participants were asked to giver their opinion on the quality and effectiveness of 
developmental courses that freshmen students are often placed in upon entering college. 
When asked about the cognitive tools being used to meet content and instructional 
stra1egies of deveJopmental courses and their impact on student engagement, Participant 
] • who worked with Title 111 funding and Student Personnel Services at an JHL. 
responded by saying: 
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Within the development courses, instructors infused technology within the 
courses to increase writing across the curriculum capabilities. This had a positive 
impact on the student considering how frequent technology is used on a regular 
basis. It was just a matter of encouraging proper practice through the techniques. 
(Focus Group, personal communication, May 22, 2013) 
Additionally, Participant 3, a high school educator, stated: 
The University used a textbook that was equipped with a disc that provided extra 
practice. Tutorial services were also provided. These tools had little impact on 
student engagement. Most students were uncomfortable with the thought of 
taking remedial courses and didn't utilize the extra assistance that tutorial services 
provided. (Focus Group, personal communication, May 22, 2013) 
The participants were then asked about the impact that developmental courses 
have on college debt as it related to student motivation. Participant 2, a middle school 
educator, responded stating the following: 
With the rise in tuition costs across the country, developmental courses can 
raise a student's debt by 20% if the entire first year is developmental, and this 
can severely impact motivation. This poses problems due to the fact that many 
students and parents struggle to find money to pay for college at all. 
Developmental courses add extra costs when dealing with tuition, lab fees, 
books, supplies, testing fees, etc. Adding this extra debt without the benefit of 
college credit that will be counted in the final degree audit often leaves students 
overwhelmed with expenses, and many leave the IHL to pursue different career 
paths that do not require extended development. The students that are 
overwhelmed with the money and time aspect of these programs enroll in 
technical colleges or simply enter the work force, as it seems more financially 
feasible. (Focus Group, personal communication, May 22, 2013) 
The researcher also asked the participants about the role motivation played in terms of 
student achievement and academic success in developmental courses. Participant 3 
replied: 
Motivation plays an extremely important role in student achievement and 
academic success in developmental courses. Students must be motivated to 
take on a course that will not be directly correlated with their matriculation and 
places them in a situation that could possibly prolong their college career. 
They must be motivated and dedicated to complete the remedial course to 
enroll in the regular course. Their motivation will determine if they will 
successfully complete the course and enroll in other courses to complete their 
journey. Developmental courses may give the student a sense of remediation 
and a feeling that they weren't capable of attending a college or university thus 
resulting in them not completing the course or their field of study at a college 
or university. (Focus Group, personal communication, May 22, 2013) 
Participant 4, a Director of Exceptional Services, further stated, "Motivation is 
imperative in any academic setting. Motivation is often derived from meaning, 
appropriate levels of rigor, and real-life connections. In the absence of motivation, 
matriculating through IHLs can be difficult" (Focus Group, personal communication, 
May 22, 2013). 
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When asked how alternative delivery systems are being used for developmental 
course work to further enhance student perfonnance, Participant 3 stated: 
In my experience, alternative delivery systems were limited. Outside of tutorial, 
the instructors seemed to only use themselves and their particular method of 
teaching to deliver the coursework. Students are forced to grasp the concept in 
the manner in which it's given or seek other means of enhancing their 
perfonnance, thus making developmental courses seemingly ineffective in 
enhancing student perfonnance. (Focus Group, personal communication, 
May 22, 2013) 
The last question asked concerned the role of lowering college and university 
admission standards as it pertains to the amount of effort and energy put forth by students 
exiting high school transitioning into institutions of higher learning. Participant 2 stated: 
By lowering admission standards, a trickle-down effect takes place. Students 
across the board are not striving for top grades as was once done. In order to 
make students seem more competitive, K-12 education agencies have adapted the 
standardized grading scale. This really does the student an injustice because the 
student not only has a false sense of hope or knowledge, but also a false sense of 
motivation. Students no longer strive for perfect grades; they strive for only what 
will get them through the door of the college of their choice. Once the 'A' student 
matriculates to the college campus under this relaxed K-12 grading scale and the 
lowered college admission policy, the student realizes that their 'A' was not really 
what it seemed. The college entrance exams can place this 'A' student in 
developmental courses and the entire process of developmental process begins. 
(Focus Group, personal communication, May 22, 2013) 
On the other hand, Participant 1 stated: 
There are many that desire to go further than high school but cannot afford it. 
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The lowering of college and university admission could make it possible for every 
student to have an equal opportunity to succeed in a demanding economic 
society. All students deserve a fair opportunity whether they come from a 
wealthy background, poor background or in the middle. If you work hard and are 
determined to succeed, you shouldn't be defined by what your class may be. 
(Focus Group, personal communication, May 22, 2013) 
Selected IHL Instructors 
The research conducted individual person- to- person interviews with selected 
three IHL faculty members. This interview consisted of five interview questions (see 
Appendices E and F). Each interview lasted between 10 and 15 minutes. Faculty 
members were asked questions pertaining developmental course. These research 
questions were constructed to gain attitudes and perceptions of developmental courses at 
a selected IHL. 
RQ 1 : What is the relationship between student engagement in the developmental 
courses being offered and the cognitive tools used to meet content and 
instructional objectives/strategies of selected courses? 
Data with respect to this research question were collected via interviews with IHL 
faculty members. Faculty Member 1 stated: 
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The concepts that are being used are textbooks, and multimedia. We use every 
strategy that you can think of in terms of approaches. We use these approaches so 
that we can garner the skills for each student that enters. Not as a class but as a 
person so that they can move from whatever level that they're on, to whatever 
level they need to be by the end of the year. We utilized whole class instruction, 
small group instruction, and peer instruction. Everything is technology driven. 
(Interview, personal communication, June 3, 2013) 
Continuing with this research question, Faculty Member 2 responded: 
They are using modules where, in addition to reading, they're doing whatever it is 
that they are talking about. I think it helps because it's very boring to students to 
have to read on their own and try to learn the material. They tend to not study 
alone well. But if you require them to do something physically, it makes them 
become engaged. (Interview, personal communication, June 7, 2013) 
Faculty Member 3, who is also the Director of Developmental Programs, 
responded to this question stating: 
Of course we use technology and all of our courses are technology based and 
computer based learning. We use that a lot because that is the main focus that the 
president has for the university as a whole-1Innovation through technology.' So 
through all our developmental and remedial courses we use technology. That's 
the basis of it. We also give regular face-to- face instruction, but we really 
enhance our teaching and learning through technology (i.e. Blackboard, Math 
Excel, and different software) that caters to the students' needs. (Interview, 
personal communication, July 11,2013) 
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RQ2: What impact do developmental courses have on college debt as it 
relates to student motivation? 
Data with respect to this research question were collected via interview with IHL 
faculty members. Faculty Member 1 stated: 
Developmental courses will normally have a zero in front of them. The impact of 
what they get from them is outstanding. The disadvantage of them taking the 
course is that they may finish the semester and only have six to nine hours of first 
year courses rather than having twelve to eighteen college baring courses. That's 
the disadvantage. But the advantage of it is that it closes the gaps between what 
the student brings in and what ought to be at the first year. On the other hand, we 
have also looked at putting these developmental courses with credit baring 
courses. (Interview, personal communication, June 3, 2013} 
When asked this question, Faculty Member 2 replied, "students are being charged for the 
courses. But developmental courses help students get to where they need to be" 
(Interview, personal communication, June 7, 2013). When the researcher asked Faculty 
Member 3 this same question, the faculty director stated: 
We have a summer developmental program. Most students come in and find out 
that they have to enroll in the developmental program because they have not met 
the minimum requirements. They're not so happy about it, but once they realize 
that they are very deficient in some areas, then they tum that whole attitude 
around and say 'thank God for this help.' (Interview, personal communication, 
July 11, 2013) 
RQ3: What role does motivation play in terms of student achievement and 
academic success in developmental courses? 
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Data with respect to this research question were collected via interview with IHL 
faculty members. Faculty Member 1 specified: 
You have both intrinsic motivation which is coming from the inside of the person, 
and extrinsic motivation which comes from within the classroom. Some things 
are very punitive in terms of motivation. If a student leaves home and he hasn't 
eaten breakfast, and he didn't have a good place to sleep, there's no motivation 
for learning. That student comes in just a survival mode. At the college level 
students should track their responsibility habits. What's your habit for setting up 
a schedule so that you can get through your classes? What's your habit for your 
emotional development, which is not getting into an altercation with your dorm 
mates? What's your habit for money management? What's your habit for getting 
assignments in on time? That's what you're trying to do at the first year. Get 
them to see that instructors are the facilitators. You have these students come 
hitting the ground running because they have been doing that K-12 and they have 
family support. (Interview, personal communication, June 3, 2013). 
When asked this question, Faculty Member 2 replied, "They tend to not study alone well. 
But if you require them to do something physically, it makes them become engaged. So 
in a sense, it motivates them to be successful in these courses" (Interview, personal 
communication, June 7, 2013). Faculty Member 3 responded to this interview question 
by stating: 
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Motivation plays a great role. The instructor has to get the anxiety out of the 
student's head (i.e. 'I'm in developmental/remedial courses'). You have to let 
them know that failure is not an option. Show them what they can do with the 
valuable resources around them. Once they realize what they can do then it's 
onward and upward from that point on. They move forwards for the most part 
once they apply themselves. (Interview, personal communication, July 11, 2013) 
RQ4: How are alternative instructional delivery systems, such as tutoring, 
forums, and peer help, being used for developmental courses work to 
further enhance student performance? 
Data with respect to this research question was collected via interview with IHL 
faculty members. Faculty Member 1 stated: 
Everything is technology driven. We utilize social media. Everything that we 
can use to have a stance or way to interact with that student so that is not just a 
lecture type of method and the student is engaged in it. (Interview, personal 
communication, June 3, 2013) 
When asked the same question, Faculty Member 2 responded, "I know that English uses 
lecture and lab to reinforce basic skills" (Interview, personal communication, June 7, 
2013). Faculty Member 3 stated: 
Of course we have cooperative learning. For math, we have peer- to- peer 
tutoring. It helps with the enhancement because sometimes when the instructor is 
teaching material, the student may not get it but if their peer gives them their 
approach to the problem, it can be very helpful. With cooperative learning groups 
in the classroom, we may break up into groups of three or four. Then we have 
seminars for each one of our developmental courses (reading, math, English). 
So those seminars cater to them as well. (Interview, personal communication 
July 11, 2013) 
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RQS: What role does the lowering of college and university admission standards 
play pertaining to the amount of effort put forth by students who plan to 
attend an institution of higher learning after high school? 
Data with respect to this research question were collected via interview with IHL 
faculty members. Faculty Member 1 stated, "That's a tough question. The admission 
standards were set high. Student knew that in order to get in they must test on a certain 
level. ACT scores alone do not get you admitted" (Interview, personal communication, 
June 3, 2013). On the other hand, when asked the same question, Faculty Member 2 
stated: 
I don't think students are exerting less effort. The reason I say this is because if 
you don't know [a subject area], how are you going to put energy into it. Some 
students don't realize that they're not as smart as they thought until they actually 
get to college. So I think students are putting forth the same amount of effort. 
(Interview, personal communication, June 7, 2013) 
Additionally, when asked this question, Faculty Member 3 responded by stating: 
I think really we sh9uld be focusing on the role of state testing. That is what 
would help students get admitted. Students are coming in on the eighth grade 
level. Back in the day you had such exams as the FLE (Functional Literacy 
Exam), which focused on basic skills. This gave a true aspect of teaching and 
learning. But now we are just teaching a test and students are not being as 
analytical as they should be because of state testing. (Interview, personal 
communication, July 11, 2013} 
Summary of Findings 
Freshman Students 
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Upon completing this study, data indicated that majority of the participants 
identified as being African-American/black as shown in Table 5. Additionally, the 
majority of these participants were 25 years old or below as shown in Table 4. As 
displayed in Table 3, there were more females than male participants in this study. The 
findings also revealed the following: 
• The majority of students (72.5%) have a general confidence of being able to 
understand all or most of the concepts that they are introduced to in the 
developmental course program no matter the level of difficulty. 
• More students find mathematic concepts ( 60%) more diffic1;1lt than English 
concepts ( 40% ). 
• The majority of students, or 72.5%, thought that they did not need 
developmental courses. 
• Finances (i.e. students loans, out-of- pocket expenses) have an impact on my 
motivation to complete my college education. 
• Students are more likely to be actively engaged in their developmental 
course(s) if the instructor(s) uses a variety of teaching methods. 
• Overall the majority of students surveyed (52.5%) agree that they did not 
perform at the best of their academic ability in high school. 
• The majority of students served (52.5%) did not think that developmental 




Each participant in the focus group responded to all five of the research questions 
asked. The questions focused on the topic of"developmental courses." The findings for 
this research reveled the following: 
• These participants were of different backgrounds. 
• Participants discussed the importance of students gaining critical knowledge 
in high school so as to be prepared upon entering the college setting. 
• Developmental courses are indeed helpful to some students. 
• It is safe to say that issues such as curriculum, standards, and student 
performance should be addressed before students transition from high school 
to the college setting. This will diminish the need for such courses and 
ultimately make the student's college matriculation much smoother. 
• The institution involved in this study offered a variety of alternative delivery 
systems. However, as mentioned by various program completers, students 
often times do not take advantage of these tools. 
Institution of Higher Learning Faculty 
Each participant interviewed, responded to all five of the research questions 
asked. The questions focused on the topic of "developmental courses." These 
participants gave their opinion on content, alternative delivery systems, student 
motivation, admission standards, and college debt as it relates to developmental 
courses and student academic i1uccess. Even though the interviews were done on an 
individual basis, there were still some consistencies in majority of the Mswers of both 
participants. 
Emergent Themes 
The following are the themes that emerged from the research. 
• Freshman students expressed that math was more challenging than English. 
This was the survey response of more male freshmen students than female 
freshman students. 
• Most students stated that they were not aware of any alternative delivery 
systems being offered at their institution. 
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• Both IHL faculty members and the program completers agreed that motivation 
plays a major role in the success of students in developmental courses. 
• All group participants survey 8.BfCCd that finances have an impact on college 
completion. 
• Most students felt they did not need developmental courses. 
• Most faculty members felt that developmental courses were helpful towards 
college completion. 
CHAP'l'ltR VI 
FINDING~. CONCLUSIONS. IMPLICATIONS, AND RECOMMENDATIONS 
lntroduction 
ln this srudy. the quality and effectiveness of developmental courses fot incoming 
freshmen .students were examined. This study utilized both quantitative data as weU as 
qualitative research. It also theoretically examined the role motivation plays 8S it pertains 
to the implications for student success in these developmental courses. The study was 
broken into three parts. During part one, data were collected via an online su.-vey 
directed towards <.:urrent freshman srudents. This survey addressed both the self-
efficacy of the student and the efficacy of the developmental program. Part two 
examintd the l'esearch question$ via a focus group comprised of program complete rs 
(alumni). Part three also examined the research questions. However, this part was done 
via one-on-one interviews with IHL faculty members. The research questions addressed 
content, college debt, motivation, a.ccoumability, lllld alternative delivery systems. 
Significant Findiogs 
The overall findings of this study rc:Vt.:l.tled that majority of the participants 
survcyl--d in this study were identified as being African American/black. Additionally, 
they were categorized ns being 25 years of age or bc:low. The findings also revealed that 
majority of the participants 11greed on 1he following statements. 
60 
61 
• Whether the developmental course content is difficult or easy, I am sure that I 
can wtderstand it 
• I am not confident about wtderstanding difficult mathematic concepts. 
• I do not think that I need developmental courses. 
• Finances (i.e. student loans, out-of- pocket expenses) have an impact on my 
motivation to complete my college education. 
• I am actively engaged in my developmental course(s) because the instructor(s) 
uses a variety of teaching methods. 
On the other hand, the findings also revealed that the majority of the participants 
disagreed with the following statements. 
• I am not confident in wtderstanding difficult English concepts. 
• When I find developmental course content difficult, I do not try to learn it 
• The developmental program offers a variety of alternatives instructional 
delivery systems, which motivates me to perform at the best of my ability. 
• I think that I performed at the best of my academic ability in high school. 
• I think that developmental courses are important because it will assist me 
thought my college/wiiversity matriculation 
The participants of the focus group agreed on several of the research questions asked. 
They agreed on the following: 
• Finances may prolong college completion 
• Developmental courses are good for the majority of students enrolled in them. 
• Students must be in engaged and motivated to complete the courses that they 
are enrolled in. 
• High school preparation plays a significant role in the college readiness of 
students. 
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However, some of the participants voiced different points of view when asked if 
college admission standards being lowered played a significant role in the amount of 
effort students exert in preparation to make transition. The IHL faculty members that 
were interviewed on an individual basis also agreed in the same realm about the themes 
pertaining to the content being offered, student motivation, the effects of college debt, 
and alternative delivery systems. They agreed that motivation played a significant role in 
the success of freshman students in developmental courses. They also agreed that student 
finances played a major part in the matriculation through an institution of higher learning. 
However, there was a slight difference in opinion when asked if lower college admission 
standards played a significant role in the amount of effort students exerted in preparation 
to make transition. 
Emergent Themes 
• Participants discussed the importance of students gaining critical knowledge in 
high school so as to be prepared upon entering the college setting. 
• Developmental courses are indeed helpful to some students. 
• It is safe to say that issues such as curriculum, standards, and student 
perfonnance should be addressed prior to students' transition from high school 
to the college setting. This will diminish the need for such courses and 
ultimately make the student's college matriculation much smoother. 
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• The institution involved in this study offered a variety of alternative delivery 
systems. However, as mentioned by various program completers, students often 
times do not take advantage of these tools. 
• Both IHL faculty members and the program completers agreed that motivation 
plays a major role in the success of students in developmental courses. 
• All groups surveyed agreed that finances have an impact on college 
completion. 
• Most students felt they did not need developmental courses. 
• Most faculty members felt that developmental courses were helpful towards 
college completion. 
Conclusions and Implications for Educational Leadership 
The findings from this study suggested that institutions of higher learning (IHLs ), 
while required by accrediting bodies such as SACS and NCATE, may not quite be 
meeting the challenges of the diverse academic students whom they have accepted. The 
purpose of developmental courses is not to be offered for the mere fact of increasing 
enrollment, balancing the budget, or any other pro-offered rationale that is not beneficial 
to successful student achievement. Furthermore, if developmental classes are provided as 
part of a student's curriculum, the expected outcome is to have a positive impact on 
student learning. Academic support is a significant component, which is inclusive of, but 
not limited to highly qualified faculty, a standards driven curriculum and assessment, 
follow-up and evaluation. As the research showed, student motivation played an 
imperative role in student success in the developmental courses being offered. 
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Furthermore, the findings for this study are imperative to educational leaders at all 
levels of education. Leaders play a major role in mentoring students for academic 
success. Additionally, they play a significant role in forming collaborative partnerships 
to ensure that all students matriculate through their educational career with ease. Their 
knowledge, skills, and disposition are critical in that it aids the leaders in assessments, 
which drives instruction, reinforcement and teaching of curriculum goals. If this is taking 
place, this study implicates that the need for developmental courses of entering freshman 
students would be reduced to a minimum. 
Recommendations 
Recommendations for Practitioners 
I. Colleges should constantly assess their curriculum and monitor the 
admission's process closely so as to avoid lowering standards in order to 
increase enrollment. Rather intentionally or unintentionally, developmental 
courses should not be offered as part of the curriculum as a means of driving 
institutions enrollment and/or budgets. 
2. Colleges and high schools should develop stronger collaborations and 
partnerships to assist in transitioning student for P-12 setting to colleges and 
universities. 
3. Both institutions and P-12 school districts should work together in building 
curriculum frameworks and designs. They should be guided by standards of 
learned societies with appropriate assessments and system-wide assessment 
plans designed to enhance student academic success. 
4. Institutions of Higher Learning (IHLs) should give serious considerations to 
financial obligations/debt incurred by students as a result of taking 
developmental classes that do not count as credit towards a degree. 
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5. Each academic area oflHLs should have a system assessment plan designed 
to not only evaluate the out comes of students, but to track the academic 
progress of all students. 
6. Local school districts should collaborate more with institutions of higher 
learning by having quarterly meetings to discuss student needs. 
7. IHLs should self-monitor their strategic academic plans and adjust to meet the 
academic needs of the students as necessary. 
8. Admission requirements should be held to the standards set forth by the 
institution and not lowered or compromised to accommodate students. 
Recommendations for Policy Decisions 
1. Both institutions and P-12 school districts should work together in building 
curriculum frameworks and designs targeted for the 21 century learners. They 
should be guided by standards of learned societies with appropriate 
assessments and system-wide assessment plans designed to enhance student 
academic success. 
2. There should have polices focused on academic support systems, which are 
inclusive of but not limited to highly qualified faculty, a standards driven 
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curriculum and assessment system, follow-up and evaluation in all divisions 
of the institution. 
3. Each academic area of IHLs should have polices focused on an universal 
assessment system plan designed to not only evaluate the out comes of 
students, but to track and provide feedback on the academic progress of 
students. 
4. Highly qualified faculty should be a key component of the developmental 
curriculum team and student outcomes. 
5. Institutions should conduct special training session for teachers of 
developmental courses as well as those teachers of general education courses 
who teach equivalent subject areas: math, English and reading. 
Recommendations for Future Research 
1. Institutions of Higher Leaming (IHLs) should give serious considerations to 
financial obligations/debt incurred by students as a result of taking 
developmental classes that do not count as credit towards a degree. 
2. Future research should examine the academic readiness of high school seniors 
based on ACT scores and Grade Point Averages (GPA). 
3. Institutions should review Morgan State University's alternative computation 
of developmental education costs. According to the university, "The 
developmental process does not end after remedial instruction, but is the 
beginning of an extended period of close monitoring, developmental 
interaction, and providing a significant level of financial assistance, that 
combined, have substantial cost implications for the University" (Maryland 
Higher Education Commission, 2011, p. 11 }. 
4. Future research should examine the impact of developmental courses and 
academic success for student classified as learning disabled and meeting the 
requirements for the Americans with Disabilities Act (ADA}. 
Summary 
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With the topic of developmental courses becoming more and more common in the 
educational arena, educators should be held more accountable for student success. Many 
researchers argue that developmental education is essential for students lacking the 
required skills to succeed in higher education and provides the opportunity for those 
students to improve their own lives and the lives of their families (Boylan, 1999; 
McCabe, 2000; McCabe & Day, 1998). They should seek to bridge the gap between P-12 
levels and those institutions of higher learning. Without these programs, many people 
would never have the chance to realize their dreams of graduating from college or simply 
getting a better job. When colleges offer developmental programs, they are saying they 
realize the value of creating opportunities for all citizens (Boylan, Davis, & Thompson, 
2007). 
Students should also be held more accountable as they strive to reach higher 
levels of achievement. Other options should also be explored on the collegiate levels, 
other than solely having developmental courses that do not count towards actual credit 
hours earned towards graduation. This, in tum, could lead to students matriculating 
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through their desired programs faster and possibly leading to a decrease in some students 
withdrawing from the institution due to lack of funding. 
APPENDIX A 
Consent Letter: Freshman Student Survey 
RE: Doctoral Dissertation 
Dear Participant: 
I am a Doctoral student working on my dissertation at Clark Atlanta University. At this 
point, in order to complete my program of study, ( am conducting a survey, which 
focuses on the attitudes and perceptions of the quality of developmental courses for 
incoming freshman at a selected four-year institution. lam asking for your input in this 
research by completing the attached survey. 
The survey consists of twenty questions. It should take no more than ten minutes and 
will not require any additional time. 
This survey represents your thoughts and does NOT reflect any particular institutic>n of 
higher learning. 
Sincerely, 
Sara E. Coleman 
Doctoral Candidate 
Clark Atlanta University 
223 James P Brawley Drive SW 
Atlanta, GA 30314 
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APPENl>IX 1J 
Fteshrnan Stude1U Survey 
An Investigation of Attitudes and Percept.ions of Inc.oming Freshman. Program 
Complcters, and Sclccttd InslructQrs Regarding the Quality of Developmental 
Studies Courses al a Selected Four-Year Institution: 
Implication!! for Srudent Success 
Coleman's Anttude and Perception Seo.le 
Par/ 1: Pleuse place a check mal'k In the space ptovlded that bes/ describes you for 
eoch of tl,t following area: 
Age: _ __ Bt:low 25 26-35 36-45 46 or older --- --- ---
Race: _ __ 81.nck ___ White _ _ _ Hispanic ___ Other 
Geuder: _ __ M F ---
Part II: Thefollo..,/ng .furtiey addre,·:rts the q11ality and effectiveness of deJ>elopmental 
courses/or Incoming freshmen ul af<>ur•year i11stilutlon. Please read tach question 
cau/ully, 
Questions I - S consist of Self-Efficacy questions. 
Questions 6 - 10 cnn~ist of Program Effo;ecy questions. 
Decide to whac extent degree you agree or di~agree with eRCh !lt11tt:11tcnt using the following scale: 
AVM•Agree Very Much (4) A=Agree (3) O,,,Oisagrcc (2) OVM<=Disagrcc V~ry Mucl• (I) 





Whether tile developmcnlnl COUl"S( content 
is difficult or easy, lam sure the I can 
\IJldcr.:.tnnd it. 
I am not confident abou, uJ\derstandins 
difficult mathematic concepts. 
---- --~----
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Appendix B (continued) 
- .. ' ...... ', . .... " -··· --
# Survey S!Jltemcnt AVM;4 A ;3 0;2 DVM;l 
OJ. 1 am not confident in undm1a11ding 
(RQJ) 
difficult English CA)ncepts. 
04. When I find developmental «>Urse content 
(RQl,3) 
difficult, I do not try 10 learn it. 
OS. I do not thi.nlc that I need developmental 
(RQl,J) 
collrses. 
06. Finance$ (i.e. s1uden1s loans, ou1 - of -
(RQl) 
pooktt eKpenscs) have an impact on my 
motivation to complete my college 
cd=tion. 
07. The developmental program offel'S a variety 
(RQ4) 
of alternatives insll'llctionel delivery 
systems which mo1lva1cs me to perfonn at 
the best of my ability. 
08, I am actively engaged in my developmental 
(RQ 1,,1 
oourse(s) because the instnJClor(s) uses a 
variety of teaching methods. 
09, I 1hink that 1 perfonned at the best ofmy 
(RQ5) 
academic ability in high school. 
10. ! think that developmental courses are 
(RQl) 
impor1A11t because it will assist me thought 
my college/university matriculation. 
APPENDIXC 
Consent Letter: Program Completers 
Dear Participant: 
Thank you so much for responding to me as I complete my dissertation for the Doctor of 
Education degree at Clark Atlanta University in Educational Leadership. 
As discussed, the title of my dissertation is: 
"An Investigation of the Attitudes and Perceptions of Incoming Freshman, Program 
Completers, and Selected Instructors Regarding the Quality of Developmental Studies 
Courses at a Selected Four-Year Institution: Implications/or Student Success" 
A major part of my research design involves the use of a questionnaire, which directly 
correlates with my title. The questionnaire developed by me, consist of five (5) interview 
questions. It should take no more than fifteen minutes to complete and will not require 
any additional time. 
I am requesting your permission to administer this questionnaire. Should you be willing 
to participate in my study, please provide your signature below and fax or e-signature it 
back to me immediately as the completion of my study is time sensitive. 
Signature 
**Please Note: Your institution will not be identified and no participant identifying 




Clark Atlanta University 
223 James P Brawley Drive SW 
Atlanta, GA 30314 
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Al'l'tNDIX D 
Pro~ram Completers: Focus Group Protocol and Responses 
Foeuii Croup: Program Completers 
Interview rro1ocol Project: Time of Inten•iew: An Investigation of Attitudes and 
Perceptions of Incoming Freshman. Program Complctcrs, and Selected Instructors 
Regarding the Quality of D1:vclopmental Studies Courses at a Selected Four~ Y car 
Institution: Implications for Student Success 
o~te: 
Place: 
Inter-viewer; Sara E. Coleman 
Interviewees Job Title: 
Oescrlption: Within the recent years, colleges and ,miversities have advised many 
incoming freshman to enroll in remediation c;ourses for subjects such as math and English 
(or writing) based on theit ACT/SAT scores. This is especially true for those Institutes of 
Higher Leaming with an "open-door" policy. However, many believe that d1ese courses 
are a waste of time and money being spent because they do not count towards hours 
earned for graduation. 
Questlon.!i: 
1. What cognitive tools were being used to meet content and instruclional strategies of 
the developmental courses? Whttt impact do tl\ese tools have Ot'J student engagement? 
(RQI) 
2. Whnt impact do dcvelopmcntaJ courses have on college debt as it relates to students 
motivalion? (RQ2) 
3. What role does motivation play in terms of student acl1ievement and academic 
success in developmental courses? (RQ3) 
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4. How are alternative delivery systems being used for developmental course work to
further enhance student performance? (RQ4)
5. What role does the lowering of college and university admission standards play as it
pertains to the amount of effort and energy put forth by students exiting high school
transitioning into institutions of higher learning? (RQ5)
Focus Group: Program Completers 
Interview Protocol Project: Time of Interview: An Investigation of Attitudes and 
Perceptions of Incoming Freshman, Program Completers, and Selected Instructors 
Regarding the Quality of Developmental Studies Courses at a Selected Four-Year 
Institution: Implications for Student Success 
Date: May 25, 2013 
Place: In Person 
Interviewer: Sara E. Coleman 
Interviewee Descriptions: Participant l -Title Ill/Persistence to Academic Success 
Personnel; Participant 2 - Middle School Educator; Participant 3 - High School 
Educator; Participant 4: School District Director of Exceptional Services 
Description: Within the recent years, colleges and universities have advised many 
incoming freshmen to enroll in remediation courses for subjects such as math and English 
(or writing) based on their ACT/SAT scores. This is especially true for those Institutes of 
Higher Leaming with an "open-door" policy. However, many believe that these courses 
are a waste of time and money being spent because they do not count towards hours 
earned for graduation. 
Questions: 
1. What cognitive tools were being used to meet content and instructional strategies
of the developmental courses? What impact do these tools have on student
engagement? (RQl)
Participant 1: Within the development courses, instructors infused technology within
the courses to increase writing across the curriculum capabilities. This had a positive
impact on the student considering how frequent technology is used on a regular
basis. It was just a matter of encouraging proper practice through the techniques.
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Participant 2: By applying to college, one can sense that there is still a curiosity for 
continued learning and discovery although the intellectual level is not at the college 's 
current standards. By enrolling in a developmental course, the student approaches 
learning - idealistically-through self-initiated cooperative learning communities 
that include teacher or tutor-based learning/ teaching. More emphasis is place on 
what the student will do rather than what the teacher will recite to the student. 
Throughout the course, the activities are presented in a scaffolding manner so that 
the learning goes from a teacher- centered classroom setting to a peer-based learning 
to independent student work Through using these skills, students can eventually 
achieve the same success as their peers that have not participated in developmental 
courses. By learning/ teaching in this manner students are continuously engaged 
(actively) in rigorous learning that is relevant to the outcome of their chosen 
educational path. 
Participant 3: The University used a textbook that was equipped with a disc that 
provided extra practice. Tutorial services were also provided. These tools had little 
impact on student engagement. Most students were uncomfortable with the thought 
of taking remedial courses and didn't utilize the extra assistance that tutorial services 
provided. 
Participant 4: Tools used to provide instruction were dated and consisted of a 
combination of lecture, written, and computer-based modalities. The levels of 
instruction offered in the courses were comparable to instruction offered in 
secondary schools. The instruction further lacked application and connection to 
content offered in subsequent courses. Because of the method of delivery and lack of 
rigor offered, student engagement was minimal. 
2. What impact do developmental courses have on college debt as it relates to 
students motivation? (RQ2) 
Participant 1: In regards to the college debt, I am sure developmental courses have 
had a slightly negative impact considering they sometimes cause the student to 
remain in school longer than expected; however, these are tools used to meet the 
student where they are academically. If you meet them, you can reach them. Not all 
students learn the same. 
Participant 2: With the rise in tuition costs across the country, developmental 
courses can raise a student's debt by 20% if the entire first year is developmental, 
and this can severely impact motivation. This poses problems due to the fact that 
many students and parents struggle to find money to pay for college at all. 
Developmental courses add extra costs when dealing with tuition, lab fees, books, 
supplies, testing fees, etc. Adding this extra debt without the benefit of college credit 
that will be counted in the final degree audit often leaves students overwhelmed with 
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expenses, and many leave the IHL to pursue different career paths that do not require 
extended development. The students that are overwhelmed with the money and time 
aspect of these programs enroll in technical colleges or simply enter the workforce, 
as it seems more financially feasible. 
Participant 3: Developmental courses use a portion of the allotted monies for 
college, but aren't calculated in the overall grading towards the students degree. 
After a semester or year of developmental courses that aren't calculated in the 
required courses for completion, students may be discouraged. This forces them to 
prolong their college career while accumulating debt from a year of courses that 
aren 't used towards their graduation requirements. 
Participant 4: Developmental courses add to overall student debt by prolonging the 
student's stay at the institution. These courses are generally offered at the same rate 
as courses required for designated majors and offer little to no assistance in the 
preparation of content required for subsequent courses. A correlation can easily be 
established between developmental courses, debt, and motivation. 
3. What role does motivation play in terms of student achievement and academic 
success in developmental courses? (RQ3) 
Participant 1: All students achieve greatness because someone encouraged them 
along the way. From Pre-K - the developmental courses of their collegiate 
experience, encouragement is sometimes what carried them when their doubt kicked 
in. 
Participant 2: Student motivation plays a very important role in terms of student 
achievement and academic success. Many college students are driven by a fear of 
failure or success. Others are driven by attribution or the need to reach the level of 
self-actualization. If an instructor does not positively impact the student 's motivation 
by providing useful feedback on assignments, providing engaging assignments, and 
teaching students how to use their reasons of personal motivation to further their 
learning, the motivation may be lost. The student may give up. If the student and 
instructor come together, then the student will be successful and will learn how to 
transfer the positive experience from once course to another. 
Participant 3: Motivation plays an extremely important role in student achievement 
and academic success in developmental courses. Students must be motivated to take 
on a course that will not be directly correlated with this matriculation and places 
them in a situation that could possibly prolong their college career. They must be 
motivated and dedicated to complete the remedial course to enroll in the regular 
course. Their motivation will determine if they will successfully complete the course 
and enroll in other courses to complete their journey. Developmental courses may 
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give the student a sense of remediation and a feeling that they weren't capable of 
attending a college or university thus resulting in them not completing the course or 
their field of study at a college or university. 
Participant 4: Motivation is imperative in any academic setting. Motivation is often 
derived from meaning, appropriate levels of rigor, and real-life connections. In the 
absence of motivation, matriculating through IHLs can be difficult. 
4, How are alternative delivery systems being used for developmental course work 
to further enhance student performance? (RQ4) 
Participant 1: Some students learn by seeing. Some students learn by doing. It is 
evident that not all students learn the same. It wasn't designed that way, so the 
instructor must use alternative measures to reach the student and nourish their 
capabilities to bring out their maximum potential. 
Participants 2: Alternative delivery systems allow students to control how and when 
coursework is viewed and submitted. This allows the student to have a sense of 
control with their education thus enhancing overall performance. 
Participant 3: In my experience, alternative delivery systems were limited. Outside 
of tutorial, the instructors seemed to only use themselves and their particular method 
of teaching to deliver the coursework Students are forced to grasp the concept in the 
manner in which it's given or seek other means of enhancing their performance, thus 
making developmental courses seemingly ineffective in enhancing student 
performance. 
Participant 4: Computer-based online modules have served as alternative delivery 
systems for deficit areas. While this alternative is self- paced, it's difficult to 
authenticate student work, and teacher-student interaction low. 
S. What role does the lowering of college and university admission standards play 
as it pertains to the amount of effort and energy put forth by students exiting 
high school transitioning into institutions of higher learning? (RQS) 
Participant 1: There are many that desire to go further than high school but cannot 
afford ii. The lowering of college and university admission could make it possible for 
every student to have an equal opportunity to succeed in a demanding economic 
society. All students deserve a fair opportunity whether they come from a wealthy 
background, poor background or in the middle. If you work hard and are determined 
to succeed, you shouldn't be defined by what your class may be. 
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Participant 2: By lowering admission standards, a trickle-down effec1 rakes place. 
Students across the board are not striving for top grades as was once done. In order 
to make s1udents seem more competitive, K-12 education agencies have adapted the 
standardized grading scale. This really does the srudent an injustice because the 
studen< not only has a false sense of hope or knowledge, b111 also afalse sense of 
motivation. Students no longer srrive for perfect grades; they strive for only what will 
get them through the door of the college of their choice. Once the "A" studem 
matriculates to the college campus under this relaxed K-12 grading scale and the 
lowered college admission pa/icy, the student realizes that their "'A" was not really 
what it seemed. The college emrance exams can place this "A" student in 
developmental courses and the entire process of developmental process begins. 
Participant 3: Colleges and universities are at a disadvantage when lowering their 
admission standards. I have this opinion because standards are lowered in high 
schools as well. With the lowering of admission standards il forces colleges to 
implemenl more developmental courses, 1hus requiring more personnel 10 be hired 
resulting in raising tuition to cover the expenses. This process of lowering standards 
also lowers the effort and energy put forth by studenrs exiting high school 
transitioning into institutions of higher learning. Srudents will in return lower their 
standards and d-0 the bare minimum to attain admission. This could also gives 
students a lackluster mindset towards their achievement. dedicarion. and motivation 
to excel and perform above standard due to the /awering of the admission standards. 
Participant 4: lowering admission srandards set the precedence that hard work is 
not required for post-secondary studies. While the lowering of s1andards afford more 
students access to college education, such actions create a need for more 
developmental courses and this creates a cycle of more developmental courses being 
taken, inconsistent preparation/or required courses. and prolonged stays at IHLs. 
APPENDCXE 
Consent Letter: Selected IHL Instructors 
Dear Participant: 
Thank you so much for responding to me as I complete my dissertation for the Dootor of 
Education degree at Clark Atlanta University in Educational Leadership. 
As discussed, the title of my dissertation is: 
"An lnl'estigation of the Attitudes and Perceptions of Incoming Freshman, Program 
Completers, and Selected lnstruclors Regarding the Quality of Developmenlizl Studies 
Courses at a Selected Four-Year Institution: Implications for Student Success" 
A major part of my research design involves the use of a questionnaire, which directly 
eonelates with my title. The questionnaire developed by me, consist of five (5) interview 
questions. It should take no more than fifteen minutes to complete and will not require 
any additional Cime. 
J am requesting your permission to administer Chis questionnaire. Should you be willing 
to participate in my study, please provide your signature below and fax ore-signature it 
back to me immediately as the completion of my study is time sensitive. 
Signature 
"*Please Note: Your Jnttitution will not be identified and no participant identifying 




Clark Atlanta University 
223 James P Brawley Drive SW 
Atlanta, GA 30314 
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APPENDIX JI 
Selecced IHL Instructors - Interview Protocol and Responses 
IIIL Faculty/Administrators 
Intenriew Protorol Project: Time of Interview: An Investigation of Attitudes and 
Perceptions of Incoming Freshman, Program Complcters, and Selected [nstructor.. 
Regarding the Quality of Development.a\ Studies Courses at a Selected Four-Year 
Institution: Implications for Student Success 
Date: 
Place: 
lntenric\\"er: Sara E. Coleman 
lnter-Yic:wca Job Title: 
Description: Within the recent years, colleges and universities have advised many 
incoming freshman to enroll in remedia1ion courses for subjects such as math and English 
(or wTitlng) based on their ACT/SAT scores. This is especially true for those Institutes of 
Higher Leaming with an ''open.<foor" policy. However, many believe that these courses 
are a waste of time and money being spent bcca~ they do not count towards hour11 
earned for graduation. 
Questions: 
I. What cognitive tools were being used to meet cont~nt and instructional strategies of 
the developmental courses? What impact do these tools have on student engagemcnt'l 
(RQl) 
2. What impact do developmental courses have on college debt al) it relates to students 
motivation? (RQ2) 
3. What role does motivation play in tenns of student achievement and academic 
success in developmental courses? (RQJ) 
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4. How are alternative delivery systems being used for developmental course work to 
further enhance student performance? (RQ4) 
5. What role does the lowering of college and university admission standards play as it 
pertains to the amount of effort and energy put forth by students exiting high school 
transitioning into institutions of higher learning? (RQ5) 
IHL Faculty/Administrators 
Intenriew Protocol Project: Time of Intenriew: An Investigation of Attitudes and 
Perceptions of Incoming Freshman, Program Completers, and Selected Instructors 
Regarding the Quality of Developmental Studies Courses at a Selected Four-Year 
Institution: Implications for Student Success 
Date: June 3, 2013 
Place: In Person 
Intenriewer: Sara E. Coleman 
lntenriewees Job Title: Participant 1 - IHL Faculty Member 
Description: Within the recent years, colleges and universities have advised many 
incoming freshman to enroll in remediation courses for subjects such as math and English 
( or writing) based on their ACT/SAT scores. This is especially true for those Institutes of 
Higher Learning with an "open-door" policy. However, many believe that these courses 
are a waste of time and money being spent because they do not count towards hours 
earned for graduation. 
Questions: 
1. What cognitive tools were being used to meet content and instructional strategies 
of the developmental courses? What impact do these tools have on student 
engagement? (RQl) 
Participant 1: The concepts that are being used are textbooks, and multimedia. We 
use every strategy that you can think of in terms of approaches. We use these 
approaches so that we can garner the skills for each student that enters. Not as a 
class but as a person so that they can move from whatever level that they 're on, to 
whatever level they need to be by the end of the year. We utilized whole class 
instruction, small group instruction, and peer instruction. Everything is technology 
driven 
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2. What impact do developmental courses have on college debt as it relates to 
students motivation? (RQ2) 
Participant 1: Developmental courses will normally have a zero in front of them. The 
impact of what they get.from them is outstanding. The disadvantage of them taking 
the course is that they may finish the semester and only have six to nine hours of first 
year courses rather than having twelve to eighteen college baring courses. That's the 
disadvantage. But the advantage of it is that it closes the gaps between what the 
student brings in and what ought to be at the first year. On the other hand. we have 
also looked at putting these developmental courses with credit baring courses. 
3. What role does motivation play in terms of student achievement and academic 
success in developmental courses? (RQ3) 
Participant 1: You have both intrinsic motivation, which is coming.from the inside of 
the person, and extrinsic motivation, which comes from, within the classroom. Some 
things are very punitive in terms motivation. If a student leaves home and he hasn't 
eaten brealifast, and he didn't have a good place to sleep, there's no motivation for 
learning. That student comes in just a survival mode. At the college level students 
should track their responsibility habits. What's your habit for setting up a schedule so 
that you can get through your classes? What's your habit for your emotional 
development, which is not getting into a altercation with your dorm males? What's 
your habit for money management? What's you 're your habit for getting assignments 
in on time? That's what you 're trying to do at the first year. Get them to see that 
instructors are the facilitators. You have these students come hitting the ground 
running because they have been doing that K-12 and they have family support. You 
also have students that come to college because they can't find anything to do that 's 
going to pay them to take care of themselves like they would like to be taken care of 
and they have no family support. So their motivation is high. But then you have some 
that come to college because mom said "if I don't go to school I have to get out of her 
house". So their motivation is low because they 're not there for their own responsible 
action. 
4. How are alternative delivery systems being used for developmental course work 
to further enhance student performance? (RQ4) 
Participant 1: Everything is technology driven. We utilize social media. Everything 
that we can use to have a stance or way to interact with that student so that is not just 
a lecture type of method and the student is engaged in it. 
5. What role does the lowering of college and university admission standards play 
as it pertains to the amount of effort and energy put forth by students exiting 
high school transitioning into institutions of higher learning? (RQS) 
Appendix F (continued) 
Participant 1: That's a tough question. The admission standards were set high. 
Student knew that in order to get in they must test on a certain level. ACT scores 
alone do not get you admitted. 
IHL Faculty/Administrators 
Interview Protocol Project: Time of Interview: An Investigation of Attitudes and 
Perceptions of Incoming Freshman. Program Completers. and Selected Instructors 
Regarding the Quality of Developmental Studies Courses at a Selected Four-Year 
Institution: Implications for Student Success 
Date: June 7. 2013 
Place: In Person 
Interviewer: Sara E. Coleman 
Interviewees Job Title: Participant 2 - IHL Faculty 
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Description: Within the recent years, colleges and universities have advised many 
incoming freshman to enroll in remediation courses for subjects such as math and English 
(or writing) based on their ACT/SAT scores. This is especially true for those Institutes of 
Higher Learning with an "open-door" policy. However, many believe that these courses 
are a waste of time and money being spent because they do not count towards hours 
earned for graduation. 
Questions: 
1. What cognitive tools were being used to meet content and instructional strategies 
of the developmental courses? What impact do these tools have on student 
engagement? (RQl) 
Participant 2: They are using modules where, in addition to reading, they 're doing 
whatever it is that they are talking about. I think it helps because it's very boring to 
students to have to read on their own and try to learn the material. They tend to not 
study alone well. But if you require them to do something physically, it makes them 
become engaged. 
2. What impact do developmental courses have on college debt as it relates to 
students motivation? (RQ2) 
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Participant 2: Students are being charged for the courses. But developmental 
courses help students get to where they need to be. 
3. What role does motivation play in terms of student achievement and academic 
success in developmental courses? (RQ3) 
Participants 2: They tend to not study alone well. But if you require them to do 
something physically, it makes them become engaged. So in a sense, it motivates them 
to be successful in these courses. 
4. How are alternative delivery systems being used for developmental course work 
to further enhance student performance? (RQ4) 
Participant 2: I know that English uses lecture and lab to reinforce basic skills. 
5. What role does the lowering of college and university admission standards play 
as it pertains to the amount of effort and energy put forth by students exiting 
high school transitioning into institutions of higher learning? (RQS) 
Participant 2: I don't think students are exerting less effort. The reason I say this is 
because if you don 't know how are you going to put energy into it. Some students 
don't realize that they 're not as smart as they thought until they actually get to 
college. So I think students are putting forth the same amount of effort. 
IHL Faculty/Administrators 
Interview Protocol Project: Time of Interview: An Investigation of Attitudes and 
Perceptions of Incoming Freshman, Program Completers, and Selected Instructors 
Regarding the Quality of Developmental Studies Courses at a Selected Four-Year 
Institution: Implications for Student Success 
Date: July 11, 2013 
Place: In Person 
Interviewer: Sara E. Coleman 
Interviewees Job Title: Participant 3 - Developmental Program Director/lHL Faculty 
Description: Within the recent years, colleges and universities have advised many 
incoming freshman to enroll in remediation courses for subjects such as math and English 
(or writing) based on their ACT/SAT scores. This is especially true for those Institutes of 
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Higher Learning with an "open-door" policy. However, many believe that these courses 
are a waste of time and money being spent because they do not count towards hours 
earned for graduation. 
Questions: 
1. What cognitive tools were being used to meet content and instructional strategies 
of the developmental courses? What impact do these tools have on student 
engagement? (RQl) 
Participant 3: Of course we use technology and all of our courses are technology 
based and computer based learning. We use that a lot because that is the main focus 
that the president has for the university as a whole - "Innovation through 
technology". So through all our developmental and remedial courses we use 
technology. That's the basis of it. We also give regular face--to-- face instruction, but 
we really enhance our teaching and learning through technology (i.e. Blackboard, 
Math Excel, and different software) that caters to the students' needs. We don't get a 
textbook unless it has software that comes with it. 
It varies. You can'tjust cater to one group of students. You have some that are non-
traditional. Some prefer not to use the technological ways. So we have various tactile 
ways going on in the classroom. We have the regular instruction, and of course 
technology, and cooperative learning groups and various aids to accommodate 
everyone's classroom/or the most part. We do offer a course for our non- traditional 
student that is just face- to-face instruction. 
2. What impact do developmental courses have on college debt as it relates to 
students motivation? (RQ2) 
Participant 3: We have a summer developmental program. Most students come in 
and find out that they have to enroll in the developmental program because they have 
not met the minimum requirements. They 're not so happy about it. But once they 
realize that they are very deficient in some areas, then they turn that whole attitude 
around and say "Thank God for this help". They view it as very rewarding because 
they realize " I did not know this". I've had students to say "Thank you for 
Intermediate Algebra because if I had gone straight into College Algebra, I would not 
be graduating". So the impact has been very helpful. 
3. What role does motivation play in terms of student achievement and academic 
success in developmental courses? (RQ3) 
Participant 3: Motivation plays a great role. The instructor has to get the anxiety out 
of the student's head (i.e. "I'm in developmental/remedial courses"). You have to let 
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them know rhat failure is not an option. Show rhem what they can do with the 
valuable resources around them. Once they realize what they can do then it's onward 
and upward from that point on. They mave forwards for 1he most part once they apply 
themselves. 
4. How are alternative delivery systems being used for developmental course work 
to further enhance student performance? (RQ4) 
Participant 3: Of course we have cooperative learning. For math. we have peer-to-
peer tutoring. Ir helps with 1he enhancement because sometimes when the instructor 
is teaching material, the student may not get it but if their peer gives them their 
approach to lhe problem, it can be very helpful. With cooperative learning groups in 
the classroom, we may break up inro groups of three or four. Then we have seminars 
for each one of our developmental courses (reading, math. English). So those 
seminars cater lo them as well. 
5. What role does the lowering or college and university ad miss.ion standards play 
as it pertains to the amount of effort and energy put forth by students exiting 
high school lransitiooiog into institutions of higher learoiDg? (RQS) 
Participant 3: / think really we should be focusing on the role of state testing. Thal is 
what would help students get admitted. Students are coming in on the 8'h grade level. 
Back in the day you had such exams as the FLE (Functional Literacy Exam), which 
focused on basic skills. This gave a true aspecr of teaching and learning. Bur now we 
are just teaching a test and students are not being as analytical as they should be 
because of state testing. 
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